













































進（Chinn, O`Donnell, & Jinks, 2000 ; Howe & Tolmie, 
2003），学習内容の定着（大黒・稲垣，2006），自尊感
情の形成（Johnson, Johnson, & Houlbec, 2002），社会的
側面の促進（中谷・伊藤，2013；Slavin & Cooper, 
2002），対人関係コミュニケーションの深まり（奈田・
生田・丸野・加藤，2002）など様々なものが挙げられ
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Table 1　カテゴリーや概念など











































































32 自分のペースでの学習 6） 一人で学習を進めたほうが自分のペースで勉強できること
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Student Attitude Toward Collaborative Learning Examined
Through Modified Grounded Theory Approach (GTA)
Keijiro  Kumagai (Chiba Institute of Science)
Shigeo Kawamura (Waseda University)
This study aims to clarify what academic-minded high school students think and practice over time while participating in 
collaborative learning. The researcher implemented semi-structured interviews to 30 high school students and analyzed the 
interview data using modified GTA. The results indicated that each collaborative learning of the participants was a formality 
at first, but some cases developed into deeper learning through mutually beneficial interactions and learner attitude. On the 
other hand, others stayed the same phase of formality due to the students' solo-learning, others-dependent or sociable 
orientations. For collaborative learning the quality of inter-member relationship was crucial: group members tended to feel 
passive and reluctant to collaborate when their discussions went wrong.
Keywords: collaborative learning, modified grounded theory approach (GTA), interactions

